
Report from the CALS Student Outcomes Assessment Committee to 

the CALS Curriculum Committee 2013 

Communications Outcome 

 

In the summer of 2011, the CALS Student Outcomes Assessment (SOA) Committee distributed guidelines 
(attached) for assessing CALS communications outcome:   

It is the faculty's goal that students who earn a baccalaureate degree in the College of 
Agriculture and Life Sciences will: 

 
Professional, Interpersonal and Cross-cultural Communications  

• speak and write clearly and persuasively 
• prepare effective visual, oral, written and electronic presentations 
• effectively read, listen, observe and reflect. 

Academic programs submitted their assessment reports to the SOA Committee chair and those reports 
can be found at the following Cypoint site: 
https://cals.cypoint.iastate.edu/unit/administrative/OtcmsAssmnt.  Use your net-id and e-mail 
password to gain access to this site. 

For confidentiality reasons, the Cypoint site containing all of the program reports should only be 
accessed by the CALS SOA Committee, the CALS Curriculum Committee and the CALS Dean’s Cabinet.  
Because the assessment results in some programs may be traced back to individual students, the 
Outcomes Assessment Cypoint site should not be shared beyond these groups. 

Methods 

Representative samples of students within each CALS department were assessed.  The SOA Committee 
provided the rubrics and the suggested procedures as outlined in the attached document.  However, 
each department was free to decide how to assess the outcome and interpret the level of achievement 
for their students.   

Summary Results and Recommendation 

The results of the college wide assessment of CALS’s communication outcome are summarized in the 
table that follows.  Each program reported the degree to which students were achieving the 
communication outcome by using the following designators: not met, marginal or met.  The evidence 
column briefly describes the evidence a program used to determine whether students were achieving 
the outcome.  The feedback column indicates how the assessment results were shared within the 
program. The action column indicates what action, if any, was taken as a result of the assessment. 

https://cals.cypoint.iastate.edu/unit/administrative/OtcmsAssmnt


It is the conclusion of the SOA Committee that overall the communication outcome, with one exception, 
is being sufficiently met. Departments determined the Communication Outcome was met by their 
students based on evidence provided by a variety of assessment methods implemented in internships, 
capstone courses, senior surveys, seminars, and laboratory experiences (see the department reports in 
Cypoint).  In those few cases where programs evaluated achievement by their students as marginal, 
those programs are making adjustments to improve student performance in those areas.  That action 
indicates the assessment effort is producing one of its desired effects which is improvement of our 
curricula.  Some programs didn’t measure student achievement in all subcategories for the outcome.  
However, with the exception of the electronic communication subcategory, the committee believes 
those unmeasured areas were because this is CALS first attempt at assessing an outcome and programs 
are still learning how to approach this task.   

The exception to the committee’s conclusion is the electronic communication subcategory.  
Unfortunately, this assessment attempt doesn’t tell us much about student achievement of our 
electronic communication outcome because only two of the college’s programs reported any 
assessment of it.   It was the consensus of the Committee that this subcategory was not assessed 
because: 1) the college faculty didn’t understand what is unique about electronic communication or 
what it entails, 2) they didn’t know how to integrate electronic communication into the program’s 
curriculum or courses, 3) they didn’t know how to measure it, or 4) departments decided not to assess 
it.   One reason to not assess it is the belief that electronic communication is not really an outcome to be 
achieved in and of itself.  Rather electronic communication is merely one of the media through which 
our students practice written and visual communication. 

Recommendation 

Based on its assessment of the college’s communication outcome, the SOA Committee makes the 
following recommendations:  

1. The CALS Curriculum Committee should facilitate college wide discussions to determine if 
electronic communication is an outcome to be achieved or merely one of several media through 
which our students practice written and visual communication. 

2. If the result of the discussion in item one is that electronic communication is indeed a stand-
alone outcome, then the CALS Curriculum Committee should facilitate faculty development 
programs focused on addressing the three issues identified in the previous paragraph.  This 
faculty development program could be organized by either the Curriculum Committee or the 
College’s Faculty Development Committee but it should include ISU Com experts from the 
Department of English.  The goal of the programs should be to create a broad understanding 
among the CALS faculty of what electronic communication is.  The faculty development 
programs should provide the faculty with examples of how electronic communication can be 
integrated into our courses and offer suggestions on how to measure it. 

3. The SOA Committee identified a need to survey the first employers of our students’ to get their 
input on how well our students communicate.  This survey must also be sure to identify how our 
graduates will need to communicate, who is the audience for their communications, what are 
the contexts for the communications, for what purposes and for what desired outcomes.    



                Outcome         
Program Oral * Written * Visual * Electronic * Evidence Feedback Action 

A Ecl Met Met Met 
Not 
measured Summary tables provided in report Discussion topic at faculty meeting Action plan is in place for continued improvement 

Ag B No report              
Ag ED Met Met Met Met See report for data, graph, grade info, rubrics Faculty continually discuss comm skills  Often revise courses and update rubrics 
Ag St Met Met Met Met See report for data, graph, grade info, rubrics Faculty continually discuss comm skills Often revise courses and update rubrics  

Agron Marginal Met 
Not 
measured 

Not 
measured Summary tables provided in report 

The Agron Assessment Committee provided 
the assessment results to the Agron 
Curriculum Committee. 

The Dept of Agron Assessment Comm will use the 
information gained to establish baseline data to 
evaluate curricular revisions.  

An S Met Met 
Not 
Measured 

Not 
Measured See data provided in the report 

Summary report has been shared with the 
departmental curriculum committee and the 
department teaching coordinator at the time 
of its completion.  It has been shared with 
departmental administration.   Preliminary 
results were shared in the most recent 
departmental CSREES departmental review.    

In the semester following the submission of the report, 
the structure of AnS 211/411, the venue by which these 
assessments were taken (and was part of the purpose 
and design for the purpose of assessment) were 
reconstructed at the direction of departmental 
administration. Subsequent follow-up assessments are 
not possible at this time.  There has been no action 
taken by the department as a result of these results 
since their submission other than for the approval of the 
report to be submitted to the CALS Outcomes 
Assessment Committee.  

AST Met Met 
Not 
measured 

Not 
measured See report tables Used as part of continuous improvement plan  

Reviewed annually for strengths, weaknesses, 
recommend change if necessary 

BBMB  Marginal  Met 
Not 
measured 

 Not 
measured See report Shared with dept. curriculum committee   

Biol 
Not 
measured  Marginal 

 Not 
Measured 

 Not 
Measured     

 We have implemented a 
policy of allowing students to rewrite laboratory 
reports. 

Dy S Met Met 
Not 
Measured 

Not 
Measured See data provided in the report See AnS above See AnS above 

For Met Met Met 
Not 
measured Summary tables provided in report Discussion topic at faculty meeting Action plan is in place for continued improvement 

FSHN Met Met Marginal 
Not 
measured 

Senior survey; Assessment of student work 
(written) in senior seminar 

Reported to faculty at FSHN annual retreat; 
OA Committee recommendations to FSHN 
Curriculum Committee Recommendations for use of rubrics being implemented 

Gen Met  Met 
 Not 
Measured 

 Not 
measured       

Hort 
Not 
measured Met 

Not 
measured 

Not 
measured See report tables 

The results were shared with the 
undergraduate program committee and the 
full faculty of the department. None 

I Tech Met  Met 
Not 
measured 

Not 
measured See report tables 

Used as part of continuous improvement 
program 

Reviewed annually for strengths, weaknesses, 
recommend change if necessary 

Micro Met Met Met 
Not 
measured Summary results provided Discussion at Micro advisory comm. Meeting. 

Reviewing and reevaluating communications 
assessments. 

PSA Met  Met 
 Not 
Measured 

Not 
Measured   Summary results provided     

        



Addendum: 

The preceding report is the SOAC report to the CALS Curriculum Committee.  The following programs 
submitted their program assessments to the SOAC after the recommendations were submitted to the 
curriculum committee: Agriculture Business, Biology, Environmental Science, Genetics and Global Resource 
Systems.  Questions concerning these assessments and the recommendations resulting from them should 
be addressed to the chair of the CALS SOAC.    

CALS Outcomes Assessment: Communication Proficiency 

Ad hoc committee members: Brad Skaar, Jan Thompson, 

Ann Marie VanDerZanden, Mary Wiedenhoeft 

 

Committee Charge 

The committee was asked to develop a process whereby CLAS departments are able to 
determine if CALS communication outcomes are being met. 

Figure 1 below illustrates the relationship of direct and indirect outcomes assessment as 
well as the relationship of formative and summative assessment approaches.  

Figure 1.



Recommendations: 

1. For indirect assessment of each outcome, CALS (at the college level) should 
initiate a first-employer survey for feedback on the abilities of CALS graduates.  

2. Direct assessment of each outcome should be done at the departmental level. 
3. The Department will be required to provide CALS by 1 April 2012 with  

• a summative assessment of how students in their department have attained 
the communication outcomes 

• a plan for continuous improvement 
 

Department should: 

• Determine their departmental outcomes relative to CALS communication 
outcome. 

• Develop a curriculum map (Fig. 2) for the communication outcomes, in order to 
determine when and how communication outcomes are addressed.  For each 
assignment/experience the level of emphasis on communications should be 
determined. 

 

 

Fig. 2. Example of curriculum map applied to the communication outcome. 

Graduates of the College of Agriculture and Life Sciences should be able to engage in: 

Professional, Interpersonal and Cross cultural Communications 
• Speak and write clearly and persuasively. 
• Prepare effective visual, oral, written and electronic presentations. 
• Effectively read, listen, observe and reflect. 
as measured by rubrics for written, oral. visual, and  electronic composing. 
 

Level of Emphasis: 

1=low 
2=medium 
3=high, major focus 
 

Course Intended 
Outcome 

Emphasis 
Level 

Assignment/Experience Description of 
the assignment 

Measurements used to 
assess the outcome 

          
          
       
      
       
       
       



  

 

For summative assessment: 

• Select an artifact (assignment/experience) that represents a “high” level of 
emphasis.  Because this is a summative assessment, most likely the student will 
have submitted the artifact as a senior or upper level student in an upper 
level/capstone class.  

• Assess the communication skills of the students using rubrics.  Examples of 
rubrics are attached.  The Department is not required to use the rubrics, but 
must submit a copy of the rubrics that were used. 

• The Department will be required to provide CALS by 1 April 2012 with a report 
that will include: 
• Information about the artifact(s) that was/were assessed: the class, 

semester, number of artifacts, student year (i.e. senior, junior, etc) 
• A copy of the assignment that produced the artifacts 
• A copy of the rubric(s) that was/were used 
• Results: percent of students who met the communications outcomes for 

each performance level and category 
• Action plan for continuous improvement.  We would encourage the 

Department to begin to assess communications formatively, in order to 
better understand the development of their students 

 

For formative assessment: 

• Select an assignment/experience that represents a “high” level of communication 
emphasis for classes at each level (i.e. 100, 200, 300, 400). Assess the communication 
skills of the students using attached or similar rubrics. 
  



                 Visual Composing 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                Oral Presentation 
 

Performance 
level 

Exemplary 
 

Competent  
 

Developing 
 

Emerging 
 

Category 
Responds creatively, requiring 

little or no revision 
Responds fully, requiring limited 

revision 
Responds incompletely, requiring 

focused revisions 
Responds inappropriately, 

requiring extensive revision 

DO THE VISUAL ELEMENTS CONTRIBUTE SUBSTANTIVELY TO THE OVERALL COMMUNICATION? 
Context 
  PURPOSE 
  POSITION 
  AUDIENCE 

Integrated, professional and 
persuasive visual experience with 
a clear and complex message, 
experience, or pattern; personal 
features that enrich the visual 
experience without becoming 
self-indulgent; engaging title, 
headings, captions 

Coordinated and mutually 
supportive visual and verbal 
elements; consistent visual 
attitude toward the subject 
matter or the audience; effective 
and integrative title,  headings, 
and captions 

Workable visual strategy but 
poorly implemented; some 
uncertainty about the focus or a 
or visual-verbal relationships; use 
of stock visuals; general, 
ineffective title, headings, or 
captions; impact not persuasive 

Inconsistent visual strategy; 
evidence of an overall visual focus 
but poorly or unevenly 
implemented; misleading or 
missing title, headings, or 
captions; neither professional nor 
persuasive 

Substance 
  SCOPE 
  DEPTH 
  RELEVANCE 
  FAIRNESS 

Subtle, inventive use of visuals to 
enrich and extend other content; 
scrupulous attention to visual 
detail for analysis or sensorial/ 
aesthetic experience; fair visual 
representation, extends 
persuasive argument 

Coordinated, well- developed, 
and purposeful visual content 
with many visual that invite in-
depth analysis; clear visual-
content relationship; personal 
visuals distinguishable from 
borrowed sources 

Trite or oversimplified visual 
content; some conflict between 
the visuals and other content; 
visuals used more for decoration; 
some visual movement may end 
abruptly or awkwardly 

Broad, ambiguous, or distracting 
visuals for the situation; no 
overall visual strategy; some 
quality or coverage issue in at 
least one major visual; some 
credibility issues 

Organization 
  FOCUS 
  STRUCTURE 
  RELATIONSHIP 
  EMPHASIS 

Unique integration of visual 
objects for overall effect; visual 
division of information clear; 
effective use of color, typography, 
and spatial layout; clear complex 
text-graphic directionality 

Immediate impression of well-
organized visual elements; 
discrete visual objects with clear 
roles in the overall effect 
directional texts and graphics; 
natural transparent division into 
sections 

At least one undefined strategic 
visual object or section; unclear 
visual foci; some directionality 
though visual movements may 
end abruptly or awkwardly 

Inappropriate or uncertain visual 
focus; major visual object 
unconnected to overall rhetorical 
scheme; neglected or 
nonstandard directionally; mis-
positioning; mis-sizing 

Style 
  CONVENTIONS 
  AESTHETICS 
  VARIETY 

Visual surprises, historical 
allusions, irony, or contrasts that 
maintain interest and deepen the 
experience; clear visual genre; 
scrupulously responsible citation 
of sources in a form appropriate 
to the situation 

Visual conventions that are clearly 
defined, from graphic style to 
headings, layout, and navigation; 
clear, functional, accurate citation 
of sources; visual interest and 
hierarchy; recognizable visual 
aesthetic 

Major distractions to the visual 
strategy; boring, mechanical 
consistency; failure to document 
some sources or misuse of the 
standard documentary style; 
some problems in layout 

Lack of purposeful visual 
contrasts; evidence of a visual 
strategy but poorly implemented; 
failure to document sources; 
layout problems, including 
distractions; problems with 
margins and alignments around 
visuals 

Delivery 
CONSISTENCY 
ENGAGEMENT 
ACCESSIBILITY 
LAYERING 

Judicious technical decisions 
about media, color, size, 
resolution, format, luminance, 
type, sharpness, accessibility, 
interactivity 

User-friendly, integrated use of 
media, color, size, resolution, 
format; efficient and accessible 
design, readable type, reasonable 
sharpness, some interactivity 

Uncertain visual conventions 
caused by misuse of space or 
weak selection of visuals, some 
visual clutter or purposeless 
decorations, design less accessible 

Inconsistent or uncertain visual 
conventions caused by misuse of 
space, visual clichés, omission of 
key media, or access barriers 



Performance  
level 

Exemplary 
 

Competent 
 

Developing 
 

Emerging 
 

Category 

Responds creatively, requiring 
little or no revision 

Responds fully, requiring only 
minor revision 

Responds incompletely, 
requiring focused revisions 

Responds inappropriately, 
requiring extensive revisions 

DOES THE SPEAKER OR GROUP COMMUNICATE SOMETHING WORHWHILE TO THE AUDIENCE? 
Context 
  PURPOSE 
  POSITION 
  AUDIENCE 

Subtle challenging claim; well- 
informed position; engaging 
attitude toward topic and 
audience; effective and 
persuasive 

Explicit, fully developed claim; 
definite position; firm attitude 
toward topic and audience, 
somewhat persuasive 

Unclear claim; ambiguous or 
tentative position; some 
inconsistency in or weak choice 
of persona, limited 
persuasiveness 

Vague, over-generalized claim; 
trite, ill-formed position; 
inconsistent or poorly 
implemented persona; not 
persuasive 

Substance 
  SCOPE 
  DEPTH 
  RELEVANCE 
  FAIRNESS 

Comprehensive, open topic 
exploration; apt, well integrated, 
responsibly summarized sources 

Reliable detailed topic 
development; carefully chosen, 
varied sources; accurate source 
summaries 

Neglect of some major 
implication of the subject; 
unfocused detail; missing 
source(s); insufficient analysis; 
some off-topic or distracting 
content; misleading sources or 
Q&A 

Trite topic treatment; minimal 
detail; unexamined narrative; 
low-quality sources; vague or 
irrelevant content; weak or 
distorted source summary;  
inattentive to Q&A 

Organization 
  FOCUS 
  STRUCTURE 
  RELATIONSHIP 
  EMPHASIS 

Sophisticated claim at message 
and segment levels; engaging 
beginning and ending; fluent 
transitions; clear momentum; 
skillful question/ answer (Q&A) 
cues 

Solid organization with firm 
guidance for listeners (clear 
claims; strong opening and 
closing statements; clear, 
prioritized subpoints; discernible  
Q&A cues); smooth topic/ 
speaker transitions 

A major weakness in claims; 
major structural gap or overly 
mechanical organization; weak 
introduction/conclusion; missing 
transitions; unplanned Q&A; 
poorly implemented strategy for 
sequencing ideas 

weak or unclear claim; rambling 
organization; minimal 
introduction conclusion; missing 
transitions; unplanned Q&A; 
poorly implemented strategy for 
sequencing ideas 

Style 
  CONVENTIONS 
  AESTHETICS 
  VARIETY 

Natural, precise, sustained 
language use; professional 
presence; carefully considered 
dress and level of formality; 
skilled acknowledgments; 
engaging voice, tone, diction, 
and sentence structure 

Good presence; deliberate, 
standard language use; no pause 
fillers;  apt acknowledgments; 
strategic merging of text and 
citation; poise and confidence; 
appropriate dress and level of 
formality; fluent, varied 
sentences and diction 

A major problem (or several 
minor problems) in fluency, 
grammar, acknowledgments, 
citations, confidence, 
appropriate dress, level of 
formality; weak style strategy 
(jargon, slang, bias); some 
rhetorical variety 

Some major distracting features: 
grammatical errors, pause fillers, 
biased/ inaccurate 
documentation; strings of 
quotes; distracting attire; trite or 
monotonous diction; 
inappropriate level of formality 

Delivery 
 CONSISTENCY    
 ENGAGEMENT 
 ACCESSIBILITY 
 LAYERING 

Artful, purposeful use of 
speaking conventions and 
physical space; compelling 
features; creative choice of 
media; figure-ground contrast 
(aids, notes, stance, movement, 
or gestures); apt pacing and flow 

Purposeful accommodation of 
verbal/nonverbal conventions 
and media;  volume, pacing, 
facial expression, gestures, 
posture, body movement, 
speaker positioning 

A major, distracting problem or 
several minor problems in verbal 
or nonverbal characteristics: 
accessibility (low volume, turned 
body/face); weak media choice; 
excess body movement; hurried 
or tedious pacing; rushed or 
uneven delivery 

Distracting verbal/ nonverbal 
features; boring delivery; 
multiple accessibility issues; 
poor media choice; nervous 
body movements; confusing 
gestures or pacing; weak visual 
aids 

 



Written Composing 

          
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance 
level 

Exemplary 
 

Competent 
 

Developing 
 

Emerging 
 

Category 
Responds creatively, requiring 

little or no revision 
Responds fully, requiring only 

minor revision 
Responds incompletely, 

requiring significant revision 
Responds inappropriately, 

requiring extensive revision 

DOES THE WRITING GENUINELY AND PRODUCTIVELY ENGAGE THE AUDIENCE? 
Context 
  PURPOSE 
  POSITION 
  AUDIENCE 

Subtle, challenging claim; 
inventive, informed and 
considered position; 
professional, engaging 
attitude; persuasive argument 

Explicit, fully developed claim; 
clear, informed position; 
deliberate overall strategy; 
persuasive 

Somewhat ambiguous claim; 
tentative position; a major 
inconsistency in or weak choice 
of persona 

Vague, over-generalized, or 
trite claim; unclear position; 
inconsistent  or inappropriate 
persona; not persuasive 
 

Substance 
  SCOPE 
  DEPTH 
  RELEVANCE 
  FAIRNESS 

Comprehensive, open topic 
exploration; detailed support 
for the major claim or 
dominant impression; 
persuasive; responsible and 
strategic use of sources clearly 
documented 

Reliable, detailed examination 
of the subject; sufficient and 
purposeful content; 
persuasive; accurate use of 
sources and clear 
documentation 

Unfocused or underdeveloped 
content with some relevant 
supporting detail; major off-
topic or nonproductive 
content; less persuasive; 
sources not adequately 
documented 

Weak level of detail; trite, 
confusing or simplistic content 
(underdeveloped content; 
biased sources; conflicting 
content, or crucial omissions); 
sources not documented 

Organization 
  FOCUS 
  STRUCTURE 
  RELATIONSHIP 
  EMPHASIS 

Sophisticated claim at message 
and paragraph levels; multiple 
organizing strategies; subtle 
transitions; engaging 

Identifiable sustained overall 
claim; solid organization with 
firm guidance for readers; 
coherent transitions/ 
sequencing 

A major weakness in claims; 
mechanical organization; some 
transitional problems 
(misdirection, omission, 
digression); poorly 
proportioned space 

Weak, ambiguous, or 
unsupportable claim; loose or 
rambling organization; missing 
transitions; poor sequencing/ 
prioritizing of ideas 
 

Style 
  CONVENTIONS 
  AESTHETICS 
  VARIETY 

Creative use of conventions; 
scrupulously responsible 
citation of sources; innovative 
voice, tone, sentence 
structure, vocabulary; 
professional synthesis 

Adherence to use standards; 
clear functional accurate 
citation of sources; deliberate 
language use; fluent varied 
sentence structure and diction; 
professional 

A major pattern of 
grammatical and/ or 
mechanical errors or several 
minor errors;  nonstandard 
documentation of sources; 
weak stylistic strategy; little 
rhetorical variety 

Some major distracting 
grammatical, documentary, 
punctuation, or mechanical 
errors; lack of documentation 
of sources;  trite discourse 

Delivery 
  CONSISTENCY  
  ENGAGEMENT 
  ACCESSIBILITY 
  LAYERING 

Innovative accommodation of 
media and conventions: 
headings; contrast; 
typography; white space; 
paper color, texture weight 
and size; timing; visuals 
(graphs, charts) well-organized 
and with appropriate captions 

Purposeful accommodation of 
media and conventions: 
headings; contrast; 
typography; white space; 
paper color, texture, weight, 
and size; timing; visuals 
(graphs, charts used effectively 
and with captions) 

A major problem with first 
impression, accessibility, 
figure-ground contrast, or 
media choice; inconsistent or 
omitted headings, captions, or 
visuals; hurried or prolonged 
overall pacing 
 

Problems in media integration 
and document design that 
create clichéd, confusing, or 
distracting first impression; 
faulty pacing; weak visual 
conventions or choices that 
weaken legibility, little figure-
ground contrast 
 



Electronic Composing 
 

 

Performance 
level 

Exemplary 
 

Competent 
 

Developing 
 

Emerging 
 

Category 

Responds creatively, requiring 
little or no revision 

Responds fully, requiring only 
minor revision 

Responds incompletely, 
requiring focused revisions 

Responds inappropriately, 
requiring extensive revision 

DO CONTENT-PURPOSE-AUDIENCE MERIT THE SPEED AND RICHNESS OF MULTI-MODAL TREATMENT? 
Context 
  PURPOSE 
  POSITION 
  AUDIENCE 

Rich, multilayered, effective 
and integrated interface; user-
oriented access and features; 
sophisticated interface 
strategies; professional 
presentation 

Consistent, accessible, 
relational layers (functions, 
media, channels, ports); 
effective and clear design 
approach; professional 

At least one uncertainty about 
the overall interface or layer 
relationships; workable, 
template-style design; general 
or missing interface elements 

Poorly or unevenly 
implemented interface design; 
misleading or incomplete 
interface elements, ineffective 
or unprofessional presentation 

Substance 
  SCOPE 
  DEPTH 
  RELEVANCE 
  FAIRNESS 

Stimulating, varied layers and 
layer relationships; multiuser 
design; complex sensorial 
aesthetic experience; 
scrupulous attention to 
interface details; accurate 
selection and representation 
of media sources 

Coordinated and well- 
developed multisensory 
content; clear layer 
relationships and functions; 
personal content 
distinguishable from borrowed 
sources; fair representation of 
media sources 

At least one participatory layer 
or interface element; trite or 
underdeveloped layers; 
discernible but limited design 
strategy; boilerplate or 
oversimplified content; some 
conflict and use; some media 
source misrepresentation 

Thin, predictable interface; no 
interface strategy; some major 
issue in design interactivity, or 
layer relationships; minimal 
ambiguous, or distracting 
content; some mishandling of 
media sources 

Organization 
  FOCUS 
  STRUCTURE 
  RELATIONSHIP 
  EMPHASIS 

Engaging impression of 
interface integrity and 
originality; clear pattern of 
linear and hypertextual  layers; 
inventive, user-friendly 
navigation; playful interface 

Clear impression of coherent, 
transparent interface design; 
identifiable, meaningful layers; 
purposeful chunking of layers 
and components 

Multiple foci with no 
overarching relationship, or a 
layer not synchronized with 
overall experience; confusing 
interface component, layer, or 
point of entry 

Inappropriate or uncertain 
interface structure; maverick 
layers or interface 
components; minimal 
functionality 

Style 
  CONVENTIONS 
  AESTHETICS 
  VARIETY 

Sensitivity to interactive and 
navigational design 
conventions; scrupulous 
citation; awareness of media 
genres; design integrity; 
purposeful interface surprises, 
intricacies, ironies, or contrasts 

Clear interactive and 
navigational design; accurate 
citation of media sources; 
appropriate interface 
aesthetic; apt use of contrast 
to aid interest and hierarchy  

Inconsistent visual style in at 
least one major interface or 
navigational element; some 
omitted citations; a major 
interface miscue; boring, 
mechanical consistency 

Poorly implemented media 
conventions and aesthetics; 
careless or incomplete 
citations; problematic 
interface design; random or 
uncertain interface choices or 
contrasts 

Delivery 
  CONSISTENCY  
  ENGAGEMENT 
  ACCESSIBILITY 
  LAYERING 

Judicious use of multiple 
media; attention to color 
texture, size, and navigational 
design, digital transformations; 
scrupulous coding and 
documenting, section 508 
accessibility; gestalt; engaging 
interface, virtuality, 
interactivity 

Transparent media; 
standardized code; use-
friendly layout, navigations, 
interface; easy accessibility ( 
contrast, size, readability, 
speed, bandwidth, file size, 
image size); user-based pacing; 
coordinated media 

Inconsistency in media use or 
coding; alienating or 
distracting implementation of 
media; at least one major 
access barrier or interface 
miscue; poorly paced 
experience; distracting digital 
transitions 

Inconsistent or uncertain 
media choices; minimal or 
predictable media use; 
neglected media channel; 
poorly addressed accessibility; 
confusing interface layer 
hierarchy, navigation, 
sequencing, object 
manipulations 


